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Dear Teacher, 
 
Thank you for scheduling a VIRTUAL FIELD TRIP with The 
National WWII Museum. We look forward to connecting with 
you soon. Please read the following instructions carefully to 
ensure a successful distance learning program. 
 
After confirming the program, you and the Virtual Classroom 
Coordinator will discuss connection method and set up a test 
call approximately a week prior to the scheduled program. 
 
There are two ways to connect with the Museum: 
 

VIA VIDEOCONFERENCING EQUIPMENT (Polycom, Tandberg, Lifesize, etc. system): 
 

The Virtual Classroom Coordinator will switch on the videoconferencing system 10 minutes before the 
program is set to start. Please dial in to the Museum at 207.29.220.77. The Virtual Classroom 
Coordinator will be there to greet you and your students. 
 

VIA WEBCONFERENCING: 
 

This option is especially for those who do not have designated videoconferencing equipment. You will 
need the following to connect:  

 A computer with high speed internet connection (hardwire connection preferred) 
 An interactive white board or digital projector 
 External speakers  
 Webcam 
 Microphone  

 
When ready to connect, go to the following link: 
http://zoom.us/j/5045281944 
 
If you’ve never participated in a Zoom meeting, 
the link will prompt you to download a 
launcher: 
 
 

http://zoom.us/j/5045281944
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Click on downloaded launcher, and then click “Run.” This will 
install launcher and allow you to access the meeting room.  
 
 
 
 
 
 
 
 
If you’ve connected with a site via Zoom before or downloaded the Zoom application, the link 
http://zoom.us/j/5045281944 will prompt the application to launch from your desktop. 
 
Attached with these instructions are handouts and curriculum materials related to the program you 
requested. Further instructions below.  
 
Thank you and I look forward to connecting with you soon! 
 

Chrissy Gregg 
 

Virtual Classroom Coordinator 
The National WWII Museum, New Orleans 
virtualclassroom@nationalww2museum.org 
Distance learning studio number: 504-528-1944 x351 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

http://zoom.us/j/5045281944
mailto:virtualclassroom@nationalww2museum.org
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Virtual Field Trip 
TEACHER GUIDE 

 
 

Before the Virtual Field Trip: 
1. A week before the Virtual Field Trip, the Virtual Classroom Coordinator will schedule a test call with 

you.  
 

2. Please share with students the American Home Front in WWII Fact Sheet on pg. 4 so students will 
have a bit of background on the topic.  

 

During the Virtual Field Trip: 
1. Please follow connection instructions as outlined in the preceding letter. The Virtual Classroom 

Coordinator will be available to connect 10 minutes prior to the beginning of the program.  
 

2. Divide your students into 4 groups. 
 

3. Print out and copy the pages for Groups 1-4 (pgs. 5-15) for your students to use during the 
videoconference and distribute them to the students.  You can either give every student a set of copies 
or give a set to each group. 

 
4. If you lose connection, please try to redial. If problems persist, call the Distance Learning Studio direct 

line at 504-528-1944 x351 
 

After the Virtual Field Trip: 
1. Explore the museum’s See You Next Year: High School Yearbooks in WWII website to learn more 

about students and school life during the war: www.ww2yearbooks.org  
 

2. Check out the Museum’s digital collections, which showcase hundreds of oral histories and thousands 
of photographs from WWII: www.ww2online.org.  
 
 
 
 
 
 
 

http://www.ww2yearbooks.org/
http://www.ww2online.org/
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THE AMERICAN HOME FRONT IN WWII 
Fact Sheet 

 
“We are now at war.  We are now in it—all the way.  Every single man, woman, and child is 
a partner in the most tremendous undertaking of our American history.”  So stated 
President Roosevelt on December 9, 1941, during his weekly radio address to the nation.  
With the bombing of Pearl Harbor, America had formally entered the war as a partner of the 
Allies in the fight for democracy—and life on the Home Front would never be the same. 
 
Total war meant that all levels of the economy and all segments of society dedicated 
themselves to victory.  FDR urged Americans to join the war effort by “out-producing and 
overwhelming the enemy.”  While scarcity, rationing, and shortages became regular topics 
of conversation, so too did talk of duty, patriotism, unity, and victory.  The United States, 

which had the world’s 18th largest military in 1939, mobilized itself for total war production almost overnight once 
the nation entered the war.  The immediate conversion of peacetime industries into war production facilities 
involved companies of all sizes and types.  Toy companies began to manufacture compasses.  Typewriter companies 
made rifles and piano factories produced airplane motors.  The Ford Motor Company ceased producing cars and 
began turning out tanks and bombers.  And behind each soldier stood hundreds of civilian workers making 
everything an army needs to fight around the globe.  The Depression was over.  Full employment was a reality and 
confidence in victory was strong. 
 
From 1940 until the Japanese surrender, the United States produced more than 300,000 aircraft, 86,333 tanks, and 
12.5 million rifles.  Its shipyards were just as productive, building 107 aircraft carriers, 352 destroyers, and 35 
million tons of merchant shipping.  The US also supplied a majority of war materials for its Allied partners.  By 
1945, the US had produced more than twice the war supplies of Germany, Italy, and Japan combined. 
 
While returning to work and earning more money, Americans on the Home Front also had to learn to ration their food, 
recycle their scrap, plant “Victory Gardens,” and cut back on travel.  The government regulated the economy to 
control inflation, maintaining price and wage controls and instituting tight rationing programs throughout the war.  
Every family received ration books with stamps and coupons for food items such as meat, sugar, and butter, and 
other goods, like tires and gasoline.  The government further encouraged civilians to collect fabric, scrap metal, and 
old tires for recycling.  Rationing even changed fashion styles.  While women’s slacks and skirts became slimmer 
and shorter to save fabric, men’s suits became cuff-less and vest-less.  Millions of families observed meatless 
Tuesdays, millions more helped fund the war by buying war bonds. 
 
The war permeated every aspect of life on the Home Front.  Comic books, popular music, movies, and Broadway 
shows all had patriotic themes.  Propaganda supporting the war effort was everywhere.  Slogans like “Kick ‘Em in 
the Axis” and “Can All You Can” became popular and made people feel that they could play a vital role in producing 
victory.  And the battle on the Home Front changed America in vital ways as the workforce expanded to include 
women and minorities, people relocated to fill war industries, and the United States fulfilled its role as “Arsenal of 
Democracy.”  These changes were not always easy, but Americans made them with the same determination and 
optimism that they exhibited on the battlefields around the world.  
 

“The principal battleground of the war is not the South Pacific.  It is not the Middle East.   
It is not England, or Norway, or the Russian Steppes.  It is American opinion.” 

- Archibald MacLeish, Director, Office of Facts and Figures, forerunner of the Office of War Administration 
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Yearbook Background: ‘Every day many men in the flower of their manhood die 
in battle.’ So begins the introduction to the nearly ten pages of memorials to 
former students and alumni of President William McKinley High School in 
Honolulu, Hawaii. Of special note on the island where the Second World War 
began for the United States on Dec 7, 1941, is the ethnic background of those 
former McKinley students lost in service to their country. In each memorial, 
equal space is allotted for school and military achievements.  

 
 

Directions: 
Your assignment is to carefully examine the pages of this yearbook.  Read the text and 
investigate the pictures.  You may encounter vocabulary with which you are unfamiliar. 
 
In your group, discuss the document and be prepared to answer the following questions: 
 

1. What are the strengths of this document for doing research on Am  erican high school 
students in WWII? 

 
 
 

 
2. What are the weaknesses of this document? 

 
 
 

 
3. What questions do you have about the document?  In addition, what are you curious 

about that the document doesn’t answer? 
 
 
 

 
4. How do these pages support the statement: WWII changed the lives of almost every 

American, including students.  Use evidence to from your yearbook pages support your 
reason. 
 

 
 
 
Choose a reporter who will speak for your group. 

Group 1: McKinley High School, Honolulu, HI 1944 
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Yearbook Background: With its tabloid-esque layout of newspaper 
clippings and photos, purportedly collected by the yearbook’s 
unofficial duo of mascots, “Snoop” and “Scoop,” the style of the 1944 
SEALTH yearbook of Broadway High School in Seattle, Washington is 
more fun than it is informative. Broadway High School students were 
clearly active in supporting the war; even if the presentation of these 
efforts – such as the cartoon on the front page– is sometimes 
portrayed in more light-hearted tones. 
 
 

 

Directions: 
Your assignment is to carefully examine the pages of this yearbook.  Read the text and 
investigate the pictures.  You may encounter vocabulary with which you are unfamiliar. 
 
In your group, discuss the document and be prepared to answer the following questions: 
 

1. What are the strengths of this document for doing research on American high school 
students in WWII? 

 
 
 

 
2. What are the weaknesses of this document? 

 
 
 

 
3. What questions do you have about the document?  In addition, what are you curious 

about that the document doesn’t answer? 
 
 
 

 
4. How do these pages support the statement: WWII changed the lives of almost every 

American, including students.  Use evidence from your yearbook pages to support your 
reason. 
 

 
 
 
Choose a reporter who will speak for your group. 

Group 2: Broadway High School, Seattle, WA 1944 
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Yearbook Background: Excelsior Union High School was located in 
Artesia, California – today one of Los Angeles’ Gateway Cities. Then, 
as now, Artesia was home to an ethnically diverse population, 
including a substantial Asian American minority. This diversity is 
reflected in the pages of Excelsior Union’s 1942 yearbook as well as in 
the yearbook’s name El Aviador (Spanish meaning ‘The Pilot’). 
However, with the attack on Pearl Harbor and the issuing of Executive 
Order 9066, Artesia’s Japanese American student population faced 
new challenges and many uncertainties. 

Directions: 
Your assignment is to carefully examine the pages of this yearbook.  Read the text and 
investigate the pictures.  You may encounter vocabulary with which you are unfamiliar. 
 
In your group, discuss the document and be prepared to answer the following questions: 
 

1. What are the strengths of this document for doing research on American high school 
students in WWII? 

 
 
 

 
2. What are the weaknesses of this document? 

 
 
 

 
3. What questions do you have about the document?  In addition, what are you curious 

about that the document doesn’t answer? 
 
 
 

 
4. How do these pages support the statement: WWII changed the lives of almost every 

American, including students.  Use evidence from your yearbook pages to support your 
reason. 
 

 
 
 
Choose a reporter who will speak for your group. 

Group 3: Excelsior Union High School, Artesia, CA 1942 
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Yearbook Background: "It didn’t occur to us that we'd end up in the 
service," yearbook donor and WWII veteran Tommy Godchaux stated 
during his interview. Despite his feelings at the time, the pages of the 
1942 Pioneer yearbook from the exclusive Isidore Newman School are 
chock full of wartime imagery, from the title illustration featuring an 
armed Uncle Sam carrying a tank and a Higgins Boat landing craft to its 
advice column for boys and girls. Everything from popular trends to 
contemporary music is interpreted through the war, including the role 
students must play in supporting the Allies. 

Directions: 
Your assignment is to carefully examine the pages of this yearbook.  Read the text and 
investigate the pictures.  You may encounter vocabulary with which you are unfamiliar. 
 
In your group, discuss the document and be prepared to answer the following questions: 
 

1. What are the strengths of this document for doing research on American high school 
students in WWII? 

 
 
 

 
2. What are the weaknesses of this document? 

 
 
 

 
3. What questions do you have about the document?  In addition, what are you curious 

about that the document doesn’t answer? 
 
 
 

 
4. How do these pages support the statement: WWII changed the lives of almost every 

American, including students.  Use evidence from your yearbook pages to support your 
reason from your yearbook pages. 
 

 
 
 
Choose a reporter who will speak for your group. 

Group 4: Isidore Newman School, New Orleans, LA 1942 
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